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1. INTRODUCTION 
This guide is developed for the EU funded project PROF-TRAC – PROFessional multidisciplinary 
TRAining and continuing development in skills for NZEB principles. In order to help future trainers to 
develop their trainings. 

PROJECT DESCRIPTION 
PROF / TRAC targets technical experts, architects and managers involved in NZEB design and construction. 
The developed European training and qualification scheme will be part of a life-long learning process for 
continuous development and up-skilling of professionals. 

Nearly Zero Energy Building construction and renovation requires a large contribution from the building 
sector and is a challenge for the construction industry. A successful design and construction process towards 
NZEB construction and renovation requires innovative design processes and technologies based on an 
integrated design approach and multi-disciplinary work teams. However, this approach is not yet common as 
the building sector still works in a fragmented process. Especially the collaboration between architects, 
technical experts and managers is necessary to develop mutual understanding of each other’s disciplines and 
combine skills to achieve optimal NZEB construction and retrofitting in terms of quality, energy efficiency 
and cost effectiveness. 

Major barriers of the transformation: 

- Many professionals in the buildings sector have limited knowledge and skills in energy efficient 
building design and NZEB principles. 

- Lack of collaboration between the different disciplines and professionals. Most of the available 
trainings focus on one - specific target group and on one technique or concept. 

- Lack of harmonized certification and qualification schemes with mainstreamed training materials 
for building professionals on NZEB. Lack of skills-mapping and qualifications for the specific 
subject and target groups. 

- Training materials for education and post-initial education are created on an ad-hoc basis without 
consensus on an underlying qualification framework. Training materials for education and post-
initial education should be coordinated and updated for a life- long- learning process. 

PROF-TRAC offers a solution to overcome these barriers and ensure the possibility of continuous training 
and professional development foe NZEB professionals:  

1. Mapping skill gaps (already done) 

2. Development of an open training platform, systematic and sustainable access to knowledge (already 
done) 

3. Train the Trainers (TtT) programme: 5 round of TtT, training trainers, ambassadors who will carry 
and develop the program to the national level, and develop the trainings according to the skill gaps 
in their country. 

4. Repository of the training materials 
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GENERAL AIMS 
General aim is the reduction of mismatch for professionals in the necessary skills for designing, constructing, 
managing and operating NZE construction and retrofitting. 

An EU-level Train the Trainers (TtT) program will be developed and as pilots, 5 rounds of international TtT 
sessions will be implemented organized by REHVA and other umbrella organizations representing the 
building sector (architects – ACE; building owners & managers - Housing Europe) during the 3 years of the 
project. PROF-TRAC will enable massive up skilling by training a large group of ‘frontrunners’ in this 
program in order to create a snowball effect. The ‘trained trainers’ will act as ambassadors for the developed 
nZEB qualification scheme and will take care of a further roll-out and implementation of the action on 
national scale, customized to national needs according to the specific skills and qualifications required as 
well as to the climatic and building circumstances in their countries. 

In order to ensure the quality and efficacy of the PROF/TRAC idea, this training guide has been developed. 
It aims to support the continuous professional development in the EU NZEB professionals, and serves to 
give basic information for trainers training postgraduate professionals especially in the NZEB sector: 
architects, engineers, building managers and other building professionals.  

Instead of traditional design, to meet NZEBs´ requirement, integrated design approach is needed. The 
concept of this approach requires iterative professional work in multidisciplinary groups, which is not part of 
common practice yet and requires special skills. PROF-TRAC aims to use the Train the Trainers concept to 
develop a snowball effect in professional trainings for NZEB professionals considering the special needs. 

The trained trainers, ambassadors will be responsible for developing the national training program of his/her 
country as pilots. Each country’s training will be different according to the specific skill gaps of the country 
and the specific climatic and economic and other conditions, the ambassador needs to shape it according to 
these aspects.  

The pilot national training courses will be aimed at engineers, architects and building managers. The training 
will take place in both face-to face education and in selected cases, by webinars. As part of the training, 
general courses (compulsory for all professions and specific courses (facultative) will be developed. 

The process will be monitored from the beginning, so that it is possible to keep track of quality, efficiency 
and overall impact of the initiative, as well as being able to develop the program according to needs and 
possibilities in the future. 

EXPECTED RESULTS 

GENERAL EXPECTATIONS 
After the international trainings, the trained ambassadors will ensure the specific national implementations, 
and initiate a snowball effect with the help of the platform, participating organizations and the train the 
trainers program. 

After a trainer has been trained, he/she is expected to develop the national training including content, 
structure, tools. PROF/ TRAC will provide an online platform with the repository of available training 
materials; this guide, suggesting possible methods to build up a training course in general, suggestions for 
the format and duration, etc., tips on what to be considered in case of training professionals from different 
fields and in case of adult learners. 

Trainers need to put together the training course with the help of the available materials, considering the 
national characteristics of the country, the climatic aspects, the mapped skill gaps and the composition of the 
target audience. 



 

 

3 

In the long run, the aim is to fill skill gaps by providing an opportunity for continuous professional 
development with the help of these courses 

SPECIAL EXPECTATIONS – INDICATORS 
Number of participants 
The participant related expectations are defined as the following:  

 

During the PROF-TRAC project duration following numbers of professionals will receive training and have 
increased skills: 

- 85 teachers will be trained on a central level as ambassadors for the project. 
- 700 professionals will be trained on a national level 
- for the 1st year after the project duration another 770 professionals will be trained 

(In these numbers the trainees following webinars are not taken into account). 

On the national level, 7*30 professionals are targeted within each pilot. Two rounds of pilots are planned, so 
at least 2*3*70=420 professionals should be involved during the pilots. 

Expected impacts in energy savings 
- in retrofitting projects: 21000 GWh 
- in new projects: 1400 GWh 

It is also expected that: “new NZE buildings will benefit of the action by an improved cost efficiency 
(estimated on 10%) as a results of the integrated design approach”, as the project description notes. 

Number of participants per course 
The suggested minimum number of participants is 30 people per course. However, discrepancies may be 
appropriate based on the trainer’s decision especially in case of special exercises or workshops where more 
or less number of participants is ideal. In these cases, making courses with close to the ideal participant 
number can be suggested. 
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2. GENERAL OBJECTIVE 

GENERAL DATA ON THE PILOTS 
To kick off and test the process of national level trainings, pilots are implemented. This guide aims to help in 
developing these pilots, and the monitoring system will also help by measuring the quality and ensuring the 
possibility of further development according to evaluation, results and new demands. For these internal 
monitoring of the national courses, questionnaires are suggested to be used to assess the quality and 
usefulness of the courses and the needs of further development. Description of monitoring, specific 
requirements and evaluating indicators are described in Chapter Monitoring. 

The pilot actions are aimed at a narrower scope of professions, participants will be architects, engineers and 
building managers. There will be face-to-face training courses and/or webinars.  

The implementation of the first round of national level pilot trainings starts in March, 2016, and ends in 
August, 2016. This first round of pilots is dedicated to gain experience and feedback on the courses. The 
participants are asked to evaluate the course content, the trainer, etc. In case of personal courses, there is an 
opportunity for personal feedback as well, which is more effective in some cases. There will be a feedback 
regarding the skill mapping as well. 

After evaluating the experiences from the first round of pilots, the development of the second, developed 
round starts, aiming to learn from first mistakes, and further developing the national level trainings. The 
second round is considered as a training course in a ‘business-as-usual’ situation, i.e. the training must be 
‘self-supporting’ for the training providers and must prove that the courses can attract enough new 
participants. These will run from March, 2017 to August, 2017. 
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3. SPECIFIC OBJECTIVE 

LEVELS OF TRAINING 
A good training adds up of multiple layers: the training topic needs to be placed in its professional and 
practical environment, needs to develop useful professional skills– practicing and improving existing ones 
and developing new ones as well –, needs to explore the limits of the professions as well as overlaps with 
other professions. However, cross-cutting level training is really important, too: e.g. skills that can be 
independent of profession. An outlook for further development possibilities is always useful as well as 
summarizing the existing skills and knowledge. Within one training course both level can occur, the 
developer of the training, should find the best ratio and combination of these layers. 

In PROF /TRAC training, the multidisciplinary groups of participants need special consideration: individuals 
have specific and often really deep knowledge in one special field, but very superficial knowledge in other 
professions. Trainings must find the balance between deepness and comprehensiveness, specific and general 
contents considering the participants’ background. This balance can vary course by course, the course 
description has to give information on the entrance levels of knowledge expected from participants in case of 
each course. 

CROSSCUTTING TRAINING 
This level is extremely important, because develops skills which are necessary competences of a successful 
professional and without them, even the greatest knowledge is hard to be used efficiently. Without these 
skills it is much harder to work successfully even if usually they are not profession-specific. Everybody 
knows these skills, may practice them every day. The cross-cutting level training is about to organize and 
complement this knowledge, make the participants more aware about the tools, skills can be used, and the 
aspects of their importance. As a starting point, the Methodology for skills mapping (guidance document) 
identified the following cross-cutting skills: 
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These topics should be included as cross-cutting skills of specific trainings.. Eventually, and f it’s necessary, 
specific training sessions on these topics could be included.  

SPECIFIC TRAINING 
Specific training level develops the profession-specific knowledge and skills. The needs assessment has a 
really important role in this layer, too. Training should be customized focusing on the identified skill gaps. 

This level can be further subdivided according to: 

- Training in professional skills related to the construction sector 
- Training in new professional skills 
- Training in future construction 

Interdisciplinary skills  Skills definition 

Communication Being able to listen and summarize conversations (in common language) 
Realizing common understanding an Involving other people in the project 
objectives. 

Information management Understanding technical drawings (2D/3D) and texts. Being able to 
interpret information (also in BIM-models). 
Understanding of the complete NZEB building process. 

Collaboration  

(teamwork & facilitation) 

Working together in cross-trade settings, In other words, with all involved 
NZEB building disciplines. 
Being able to connect the individual performance to a team performance. 
Can enthusiasm for sustainable NZEB buildings. 

Quality assurance Taking responsibility in assuring quality of its own work.  
Being aware of the consequences of his actions on the energy performance 
of the NZEB building and the building process.  
Able to implement and assess self-inspection methodologies.  
Skills on commissioning and maintenance. 

Sustainable architectural 
design 

Being able to design with all partners a NZEB building with comfort and 
sustainability as starting point. 
Having a clear view on energetic consequences with every choice made in 
the design process. 

Integrated design Can design integrally with the other involved NZEB building disciplines 

Sustainable building 
materials 

Being able to asses building materials on sustainability and make the right 
selections in the design 

Sustainable installation 
materials 

Being able to asses installation materials on sustainability and make the 
right selections in the design. 

Environmental (indoor) 
quality 

Having a clear view on indoor environmental consequences with every 
choice made in the design process. 

Economics  Having a clear view of issues on finance, costing, LCC analysis during the 
NZEB building process 

Procurement Being able to facilitate the process of NZEB tenders and (sub)contracts 
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4. SCOPE OF ACTION 

WHO? – TARGETED LAYER OF PROFESSIONS 
The target group of participants have been identified as the following professions, in connection to the 
NZEB design, management, construction, operation and maintenance:  

- Architect 
- Engineer 
- Project manager 
- Project developer 
- Building manager 
- Building owner 
- Financial manager 
- Procurer 

In the pilot actions there is a narrower scope, the training is targeting the following professionals first: 

- Architects 
- Engineers 
- And building managers 

WHEN? – TIMEFRAME OF THE ACTIONS  
The implementation of the first round of national level pilot trainings starts in March, 2016, and ends in 
August, 2016. The second round will run from March, 2017 to August, 2017. After the second round, the 
trainings should go on, and continuously developing according to the actual needs of the sector.  

WHAT? – CONTENT, SKILLS 
The content specific scope of the training is defined by skill mapping method, which aims to find the most 
important knowledge- and skill gaps among the NZEB professionals by country. Once these gaps are 
identified, the trainings are developed for the purpose of filling these in.  

The general scope of the whole is NZEB knowledge in the related professions, skills, techniques, best 
practices, among the professionals working in this area. 

HOW? –SNOWBALL EFFECT 
The ambassadors are responsible for finding the best way of action, and test it in the framework of pilots. 
They will find the best trainers, choose the specific course formats to be implemented, develop the content 
for each course and the overall structure of trainings to fill in the national skill gaps identified in their 
country. 

After the first round of pilots, the monitoring and evaluation will help to develop the trainings for the second 
round and to ensure the possibility to start a process that is sustainable in a way so it develops according to 
the needs-development and is possible to roll-out to the other European countries as well. 

WHERE? – PARTICIPATING COUNTRIES AND ORGANIZATIONS  
The pilot actions will take place in Denmark, The Netherlands, Spain, Italy, Czech Republic, Croatia and 
Slovenia. Each of these countries has their ambassador and the specific skill gaps identified during the skill-
mapping.  
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After the project duration, a roll-out effect is expected to other European countries, so in the end, the target 
location is the European Union itself. 
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5. TARGET PUBLIC AND PRIOR KNOWLEDGE 
Before designing a training or course, it is essential to evaluate the existing experience and prior knowledge 
of the audience as well as evaluate the needs related to their training. 

It is indispensable to evaluate your target audience and for that, needs assessment is a useful approach. There 
are several methods used for needs assessment, a few aspects are collected below, specifically from the 
viewpoint of PROF/ TRAC. 

TARGET PUBLIC, KNOW YOUR AUDIENCE 
In case of PROF/ TRAC, on one hand, the composition of the audience may be very complex: engineers, 
architects, building managers, etc. This diversity needs to be considered while designing the trainings, 
especially because their collaboration is key to the efficient process of NZEB design, construction, operation 
and maintenance.  

On the other hand, they have common characteristics: they are adults, experienced professionals; their 
special knowledge in their field of expertise may be really deep and diverse, but probably their knowledge 
about NZEB aspects and about each other’s field is quite superficial. 

They can have different level of work experiences, different level of NZEB knowledge, and different level of 
cross-cutting level skills as well and they surely play different roles in construction sector. However, the 
cooperation between these experts needs to develop in order to support the integrated design approach that is 
needed for the NZEB standards. 

While designing the educational course, repetition of possibly existing knowledge for ones and at the same 
time learning new aspects or relevant interdisciplinary skills for others may occur with the same training 
content. To find the balance is the trainer’s responsibility, as well as using tools, methods that support the 
multidisciplinary learning for professionals from each other (e.g. workshops, case studies, etc.) 

Factors to consider that may influence the course design. Sources: The Swedish Civil Contingencies 
Agency´s Training Material Development Guide 

Experience Their professional experience related to the training 
topic. In case of PROF/ TRAC, the skill mapping 
will determine the main gaps, and the trainings will 
focus on those, but differences still can occur in the 
level of gaps between the participating 
professionals. 

Location , cultural background Possible language or cultural issues, differences. 
Education Considering that the target group is professionals 

(architects, engineers, building managers) they all 
graduated from university. Main differences are 
expected from their different profession. 

Mind set/Motivation The participants probably have different motivation 
level and that will influence the efficiency of the 
training.  Raising the level of interest and 
motivation in participants should be considered. 

Constraints (location, job demands, etc.) Any constraints of practical participation. 
Computer skills, technical expertise For computer based activities this point needs to be 

considered. 
Hardware and software capabilities (minimal 
requirements) 

It is suggested to give a minimum requirement 
regarding hardware and software capabilities, if 
computer is needed for the training. 

MULTIDISCIPLINARY AUDIENCE 
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The trainings need to be developed considering that the audience will add up from several different 
professionals. The multidisciplinary groups of participants need special consideration: individuals have 
specific and often really deep knowledge in one special field, but very superficial knowledge in other 
professions. However they have the common field of buildings, regarding that they need to cooperate in real 
life, too. 

HOW TO ADDRESS DIFFERENT PROFILES IN THE SAME COURSE? 
As there are 3 main target groups (architects, engineers and managers) it is important to address each of 
them.  

An important suggestion is to have a common workshop/working session (w.s.) bringing all disciplines 
together, to be able to understand each other, not just at the end but from the beginning.  

Below there are ideas of how to address the different profiles. Pilots will select how they want to proceed or 
will propose new ideas. 

OPTION 1: Representatives 

For each target group, there’s a representative. In order to encourage participation the course could be free 
for them: 

1. At the beginning of the w.s., each target group work about the barriers and drivers in the training 
or gap from their sector. Finally, each representative explains to the rest of the target groups their 
conclusions. 

2. At the end of the w.s., each target group summarize the conclusions and the representative 
explains them to the rest of the target groups. 

3. Finally, the conclusions and lessons learnt will be the basis to improve future programmes. 

OPTION 2: Questionnaires 

Each target group elaborates a questionnaire in order to know each other’s interests. 

Then a round of questions and answers takes place. Attendees can be divided in two groups in order to 
reduce the time. This way, all target groups are aware of each other’s interests during the process. 

At the end, conclusions should be elaborated. 

OPTION 3: Teamwork training  

Main idea 

The trainers need to develop the trainings content according to the identified skill gaps. Some identified skill 
gaps will be common to all professions and some would be different by profession.  Those different ones 
could be developed by the attendees who have the knowledge together with the ambassadors. Then, the 
attendees of one profession could teach the other attendees on the specific topic where the gap was found. 
For example, engineers can explain to managers how NZEB systems work, and managers can explain to 
engineers existing financial mechanisms. 

Preparation needs before: 

Collecting and organizing the mapped skills in order to find the ones that are different by profession. Select 
the topics which could be developed by each professions, and divide the participants into groups to prepare 
and present the different selected topics. 
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Suggestions: As the attendant profile must be people willing to collaborate actively in the course, incentives 
can be used, as for example, including in the certificates, not only the recognition of having acquired 
knowledge of theory but also working in a multidisciplinary team, as well as training skills and leadership 
abilities. 

OPTION 4: Competition 

This option involves group work. It starts from a short session for suggesting solutions for a common 
problem. Each group works on the solutions shortly, every group present their specific solutions, and a 
voting in the end decides who the winner of the competition is. If needed, together working on the 
development of the idea further. 

Tools: Voting, lottery, transparent, networking  

Voting: E.g. there are specific topics to discuss, but there are not enough time. If the topics are equally 
important, there can be a vote to choose. 

Lottery: each participant can suggest specific topics or solutions for the same problem, a lottery can take 
place, which of those will be discussed or further developed. 

Transparent: A big table can show the aims of the training: e.g. develop a timeframe for the course (which is 
common for all participants), and at the end of each session, the reached aims can be signed as ready (this 
gives the feeling of getting further, shows how much it needs to be done yet, etc.). 

Networking: every participant can introduce himself/herself, maybe present their own project really shortly, 
where he or she would need help or contribution from other participants. 

OPTION 5: Brainstorming about skill maps 

This is an opportunity for them to express their opinion on the mapped skill gaps, so they feel to be more 
involved. 

ADULT LEARNERS 
Adults as learner audience have special characteristics which need to be taken into consideration while 
preparing the training material, choosing approaches, tools and platforms for the training and designing the 
training in general. Characteristics of Adult learner are shown below. 

Characteristics of Adult learners Suggestions 

Fear of doing, saying something wrong, and so the 
comfort of staying passive. 

Ensure and show the safety of the environment, 
show respect for them. Gradual steps in and enough 
time to the exposure of themselves. 

Significant existing experience and knowledge Induce sharing their ideas, opinion and experience, 
so they feel respected. Their knowledge might be 
even useful for other participants or in further 
development of the course  

Self-dependency and low level of controllability Adults do what they need or want to, do not try to 
control them, but only orientate. Needs assessment is 
important, feedback and flexibility according to their 
needs. The whole training in content or structure 
may need to be changed. 

They need to find the topics meaningful for them 
personally to be motivated.  

Find out their intentions /aims with the course. 
Generative themes may affect their attention. 
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Their time is precious. Respect their time. Complement their existing 
knowledge, do not cover the areas they already 
know*. Be aware of their motivation and area they 
are interested in. Give them opportunity for feedback 
and raising questions. 

*exceptions may occur due to multidisciplinary groups. 

Source: The adult learners’ principles (Malcolm S. Knowles, Elwood E. Holton III, & Richard A. Swanson, 
2005. The Adult Learner: The Definitive Classic in Adult Education and Human Resource Development, 
Burlington, MA: Elsevier and Dr Mo Hamza, 2012, Training Material Development Guide, Swedish Civil 
Contingencies Agency 

Also the following are specific tips suggested by the Swedish Training Material Development Guide, in case 
of adult learners: 

Adults learn best when Matching adult learning needs with appropriate 
methods 

They feel valued and respected for the experiences 
and perspectives they bring to the training situation. 

Elicit participants’ experiences and perspectives 
through a variety of stimulating activities. 

The learning experience is active rather than 
passive. 

Actively engage participants in their learning 
experience through discussion and a variety of 
activities. 

The learning experience actually fills their 
immediate needs. 

Identify participants’ needs; develop training 
concepts and learning objectives to these identified 
needs. 

They accept responsibility for their own learning. Make sure that training content and skills are 
directly relevant to participants’ experiences so that 
they will want to learn. 

Their learning is self directed and meaningful to 
them 

Involve participants in deciding on the content and 
skills that will be covered during the training. 

Their learning experience addresses ideas, feelings, 
and actions. 

Use multiple training methods that address 
knowledge, attitudes, and skills. 

New material relates to what participants already 
know 

Use training methods that enable participants to 
establish this relationship and integrate new material 

The learning environment is conducive to learning. Take measures to ensure that the physical and social 
environment (training space) is safe, comfortable, 
and enjoyable 

Learning is applied immediately. Provide opportunities for participants to apply the 
new information and skills they have learned. 

Learning is reinforced. Use training methods that allow participants to 
practice new skills and receive prompt, reinforcing 
feedback. 

Learning occurs in small groups. Use training methods that encourage participants to 
explore feelings, attitudes, and skills with other 
learners. 

The trainer values participants’ contributions as 
both learners and teachers. 

Encourage participants to share their expertise and 
experiences with others in the training. 

 

Learning Styles Consider using 
Learn best with abstract concepts and lectures Case studies and discussions about theories and 

research 
Learn best while observing others Demonstrations and videos 
Learn best from exercises Role playing and other experiential activities 
Learn best through visual means Videos, images, and slides 
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PRIOR KNOWLEDGE 
In tight relation to the importance of the preparedness about the target audience, preparedness about the 
training material and topic is essential. 

A trainer needs to get a holistic knowledge about the topic of the training, so his credibility can be 
maintained throughout the course. A deep background research of the topic including its history as well as 
the most state of the art findings and linked topics is needed in order to ensure the efficiency, credibility and 
quality of each trainings. 

KNOWLEDGE AND SKILL GAPS 
The country-specific skill mapping will be available for the trainers related to knowledge and other skills. 
Thus, the objectives are set, the training needs to be designed to fill in these gaps, while considering the 
country specific characteristics, such as climate. 
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6. PROFILE OF TRAINER 

SUPPORTING MATERIALS 
The trainers will get acquainted with:  

- the available training materials,  

- suggested and prepared tools,  

- the overview of the situation in relevant countries in the building sector related to skill gaps, 

- the structure and methodologies and  

- their specific target groups identified. 

EXPECTATIONS 
What is it expected from the trainers? 

- According to the identified skill gaps, elaborate and specify the required training material  

- to select and adapt specific education material addressing special needs of a training according to 
the national situation and circumstances (climate, building technology, building and cultural 
traditions) 

It is not necessary to engage accredited trainers for the training programmes that will be offered. Staff from 
the entities that organise the training can be engaged if it is considered most convenient. This guide is 
structured and prepared to highlight the most important aspects needed for a trainer to be efficient and 
successful. 
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7. STRUCTURE AND CONTENT 

CONTENT 
Available educational and training material from the recent relevant IEE projects (IDES-EDU, 
POWERHOUSE, TRAINREBUILD, SHELTER, EDUCATE) and the organizations involved are collected 
and categorized in relation to needed skills and qualifications based on the mapped skill gaps, (outcomes of 
WP2.) The repository is available via the PROF/ TRAC platform. 

1. The relevant gaps are identified; the trainings need to fill these gaps. 

2. As a first step, the trainer should gather the relevant available material with the help of the 
repository, which are relevant to the gap. 

3. Structure it according to national needs, conditions (climate, economy, etc.) and needs assessment 

4. Then make an overview, and design the training considering the specific training methods available 
and aspects to consider 

Trainings will aim cross-cutting level content as well, such as collaboration skills between professionals with 
different fields of expertise, especially during integrated design approach. Aiming to make the cooperation 
more efficient during the integrated design process, several aspects need to be considered: 

- Their communication – terminology, nonverbal ways e.g. drawings and/or sharing experiences 

- Their interdisciplinary knowledge: e.g. in case of architects. Mechanical or other engineering 
knowledge 

- Overall design principles in case of NZE buildings 

- Adult learners´ principles (see chapter Target public and prior knowledge) 

Ghirardini, B., Tisovic, J., Korkmaz, M., Eberhardt, U. (2011). E-learning methodologies. A guide for 
designing and developing e-learning courses identifies six main types of content: facts, procedures, 
concepts, principles, interpersonal skills and attitudes: 
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Types of learning content 

Facts 
Unique, specific information that answers the questions: who, where, when? Facts are shown, 
exhibited or indicated. 
Examples: data, lists, historical events 

Procedures 
A procedure is a series of clearly defined steps, aiming to perform a task. Procedures answer 
the question: “How to …?” 
Example: “instructions for creating a table in Microsoft Word” 

Concepts 
A concept is a group of objects, entities or ideas that: are defined by a single word or term; 
share common characteristics; differ in unimportant characteristics; require a definition; and 
answer the question: “What is …?” 
Example: the concept of “climate change” 

Principles 
A principle (or rule) describe a relationship between two concepts. For example: “As price 
increases, the supply increases” . Some principles can be translated into strategic guidelines 
which can guide decisions and complex tasks. 
Example: “guidelines for facing price volatility” 

Interpersonal skills 
Verbal and nonverbal skills for interacting with other people. 
For example, content related to “negotiating” or “solving group conflict” 

Attitudes 
Predispositions to behaviour. 
Example: content related to appreciate the “importance and urgency of adopting measures for 
limiting the negative impacts of climate change” 

STRUCTURE 
Designing the training structure is the trainer’s responsibility, too. The training should add up from a 
compulsory part and a facultative part. 

COMPULSORY COURSES 
Compulsory courses should be focused on specific trainings as described before:  

- Training in professional skills related to the construction sector 
- Training in new professional skills 
- Training in future construction 

 

Compulsory courses will be defined according to the skill gaps already mapped. However, they need to 
cover most of the cross-cutting skills, within the teaching methods used. It means that each compulsory 
course needs to be designed to put in practice and assess the following interdisciplinary skills: 
Communication, Information management, Collaboration (teamwork & facilitation), Quality assurance, 
Sustainable architectural design, Integrated design, Sustainable building materials, Sustainable installation 
materials, Environmental (indoor) quality, Economics and Procurement. Specific training can be provided if 
a lack of any of the interdisciplinary skills is detected.  

 

FACULTATIVE COURSES 
Facultative courses can be more specific, can aim at deepening specific knowledge within one profession but 
can also aim to develop general knowledge that is needed about a related profession (e.g. mechanical training 
for other professions, architectural training for other professions, etc.) 

Facultative courses may still be interdisciplinary. 

A pool of facultative courses are needed and the minimum number of courses that needs to be taken, needs to 
be defined. Thematic groups can be developed, so the composition of facultatively chosen courses can be 
driven. E.g.: professional deepening courses, profession-based interdisciplinary courses, presence-based 
courses, workshops, visits, etc.  
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8. TRAINING FORMAT AND DURATION 

GENERAL GUIDELINES FOR IMPLEMENTING THE COURSES 
- There should be a minimal number of attendees, e.g. for a presentation, 30 participants are 

suggested as a minimum. 
- Final goals must be very clear in order to adapt the course content. These need to be based on the 

national skill gaps identified.  
- The trainings must cover the gaps for each profession. 

Several training formats can be chosen for the courses, they all have different requirements, needs, strength, 
weaknesses, advantages and disadvantages.  

FACE-TO-FACE EDUCATION 

SPECIFIC CHARACTERISTICS 
Face-to-face education can be presentations, working sessions, open discussions, technical trainings, etc. For 
specific characteristics of these, please see the chapter Methodology. 

ADVANTAGES 
The positive aspects of face-to-face education is that the level of contact, possibility for interactivity and live 
communication in both directions, flexibility for adjusting for special needs, possibility of using several 
sensations, usually bigger impact, etc. 

However, the special kind of course formats have special characteristics, for these, please, see chapter 
Methodology. 

DISADVANTAGES 
Face-to face trainings are usually more resource demanding, they are one-time opportunities, even if the 
course it to be repeated, it will be different each time, while online videos, or readings for example are 
constant and do not need a trainer at each time. 

E-LEARNING 

SPECIFIC CHARACTERISTICS 
Online courses, webinars, online videos, etc. can all contribute to e-learning trainings. For specific 
description about these course types, please see the chapter Methodology for more details 

ADVANTAGES 
Once a training material is ready and online, it does not require any special resources (e.g. presence of the 
trainer, special auditorium, etc.), it is repeatable, of course if it is needed it can be developed, changed. 

DISADVANTAGES 
There is no opportunity for personal contact, interactive work, group work, both-way communication is 
usually not possible live. The standard level of the course is also a disadvantage (even it has its advantages as 
well) – the course-content or style is not flexible. 

 

PRACTICES/VISITS 
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Practices and visits usually aim to provide specific experience, beyond the content that is transmissible on a 
usual face-to-face training or via e-learning methods. 

ADVANTAGES 
Positive characteristics of face-to-face education are also true for practices and visits, as these are face-to 
face courses as well. However, they have the specific advantages of giving experience-based learning 
opportunities as well. 

DISADVANTAGES 
Practices and visits can be even more resource-demanding then face-to-face education in general. 

DURATION 

DURATION OF TRAINING PROGRAM 
The duration of the training program needs to be defined by the ambassadors, in case of the pilots, and later 
on the training designer, who will implement a new training series. It will be different depending on the topic 
of the training, the comprehensiveness, the deepness, and the structure of the training. 

DURATION OF COURSES 
The courses as part of a training series can be designed to have different duration. This needs to be defined 
by the ambassadors as well, who needs to take into consideration the time demand considering the amount of 
information to be passed over, the length of practices…  

TRAINING LOCATION 
In some course types, there is not even any requirement regarding the location. These types are usually the 
reading materials, online courses, online materials, etc. But a significant part of the course types have really 
specific needs that requires special planning regarding the location of the course.  

It is important to be aware of a few aspects that can influence the choice of the location, it can influence the 
training.  

Swedish Civil Contingencies Agency’s (MSB) training material development guide identified the following 
aspects to consider regarding location of the trainings: 
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ASPECTS FROM 
MSB’S GUIDE 

SPECIFICS TO PROF/ TRAC  

Access 
How can the trainer and the participants access the location?  

Are there any special needs for the location considering this aspect? Are they 
met? 

Comfort 
What specific comfort parameters are needed to be met during the training? 
(e.g. workshops or presentations or any other course format – from the 
viewpoint of the trainer and the participants as well) 

What general comfort needs are important to conduct an efficient training? 
(Silent, closed environment, possibility of making notes, sitting possibility if 
needed, etc.) 

The training facility 
 

Accommodation 
Is it needed? If yes, who needs to provide? Quality, access, organization… 

Supplies on site 
Defining special needs for the training. Check if they are met. 

Food and drink 
Depends on the length of the course. Need: yes/no 

If yes: Is it needed to provide catering? If not, is there a possibility to buy 
food at the location? If yes, coordination of breaks and catering is required. 

In case of special visits or exercises, further special aspects may occur. 
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9. METHODOLOGY 
The learning methods are different by person. Thus, by designing and organizing your training, support of 
more type of learning by various and flexible courses is really important. The following learning styles are 
described in the MSB’s Training Development Guide: 

- “Doer: Likes to be actively involved in the learning process, wants to know how he or she will 
apply learning in the real world, likes information presented clearly and concisely. 

- Feeler: People-oriented, expressive, focuses on feelings and emotions, thrives in open, unstructured 
learning environment. 

- Thinker: Relies on logic and reason, likes to share ideas and concepts, analyses and evaluates, 
enjoys independent work. 

- Observer: Likes to watch and listen, tends to be reserved, will take his or her time before 
participating, and thrives on learning through discovery.” 

Different types of learning can be supported by different approaches of training methods and by flexibility 
and interactivity in the courses. There are different course types, which have different characteristics or 
opportunities of being flexible and require different methodologies. A few of them are listed below: 

PRESENTATIONS AND LECTURES  
Lecturer or presenter has limited opportunity to involve participants actively. From the viewpoint of 
participants, presentations and lectures are passive, mostly receiving activity. Feedbacks are limited to the 
questions possible discussions (depends on the number of participants) and to the questionnaire. 

Questions Examples 

What? general description about content of 
the course format 

e.g. theoretic/ or best practice s presentation, etc. 

Who?  participants and/ or lecturers e.g. Lecturer needed, participants at least 15 people  

Where?  Location related needs? e.g. presentation room is needed, min size of auditorium 

How? Ways of implementing the course, 
special needs regarding that 

E.g. projector needed, media content any other needs 

When? time-related aspects E.g. length, breaks... 

Why? aims e.g. summarizes the training content / suggested reading 
before training, gives the necessary basic knowledge for 
starting the training 

 

E-LEARNING COURSE 

PASSIVE ONLINE COURSES  
Passive online courses can be for example videos, online presentations, readings, etc. 
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It is a passive course, because no active participation is required from the professionals. Similarly to 
presentations, it needs mostly listening behaviour, but it is even less personal. 

The main advantages of this course format is that it needs to be prepared only once, and then it can be used 
for a course after that without any need for a lecturer or a trainer. It is independent of location and timing.  

Disadvantages are that there is less opportunity for feedback, and flexibility according to the participant 
composition. 

For feedback, online chat or questionnaires are proposed. 

Questions Examples 

What? general description about content of 
the course format 

e.g. Theoretic background, or online presentation of 
best practice case studies 

Who?  participants and/ or lecturers e.g. No lecturer needed, can be processed individually  

Where?  Location related needs? e.g. - online content, internet access needed, hardware 
or software requirements to be able to participate 

How? Ways of implementing the course, 
special needs regarding those 

E.g. online presentation, video and reading, etc. 

When? time-related aspects E.g. suggested place in relation to other courses of the 
training 

Why? aims e.g. suggested/ compulsory material gives the necessary 
basic knowledge for a special topic 

ACTIVE ONLINE COURSES 
Big initial resource demand (designing, programming, continuously evaluating and developing according to 
suggestions), but can be repeated any time: 

Online learning material including readings, videos, practice exercises online. Evaluation of these can 
happen by the organizer of the course, some cases automatically, some cases live evaluation of other course 
participants. 

CASE STUDIES AND “SHOW AND TELL” BY THE PARTICIPANTS, DISCUSSION 

PANELS 
These tools can be used individually or part of a complex course. The aim is to share experience based 
knowledge between professionals or between the trainer and the professionals. Personal contact is an 
advantage as well as the opportunity for active participation of professionals. Immediate feedback and live 
questions as well as exchange of views/experiences on national practices is possible. 

Questions Examples 

What? general description about content of 
the course format 

e.g. exchange of views/experiences on national 
practices, etc. 

Who?  participants and/ or lecturers e.g. coordinator, moderator or chair is needed 

Where?  Location related needs? e.g. size of room with a roundtable or a presentation 
room 
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How? Ways of implementing the course, 
special needs regarding that 

E.g. projector needed, media content any other needs, 
role of coordinator 

When? time-related aspects E.g. length, breaks... 

Why? aims e.g. knowledge exchange, networking, brainstorming, 
etc. 

READING MATERIAL 
Textbooks, notes, compulsory reading, supplementary reading, etc. 

Questions Examples 

What? general description about content of 
the course format 

e.g. Theoretic background / summarizing notes on 
previous courses, etc. 

Who?  participants and/ or lecturers e.g. No lecturer needed, can be processed individually  

Where?  Location related needs? e.g. - online content, internet access needed/ hard copy: 
no. 

How? Ways of implementing the course, 
special needs regarding that 

E.g. basic knowledge needed / online textbook, hard 
copy of training material 

When? time-related aspects E.g. suggested before the practice demanding and 
personal lecturer demanding courses 

Why? aims e.g. summarizes the training content / suggested reading 
before training, gives the necessary basic knowledge for 
starting the training 

GROUP WORK  

WORKING SESSION 
Working sessions are practical group courses, they are live and productive, active participation is required 
from the professionals. Beside the specific content they are working on, professionals practice collaboration, 
communication, teamwork and presentation skills as well.  

There is personal contact during the session with the trainer and the other participants as well. There is 
immediate opportunity for feedback, the course can be flexible for example in voting for specific topics to 
work on. 

Disadvantage can be that resource is needed, a good trainer and an appropriate location is needed as well. 
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Questions Examples 

What? Working session e.g. practical topic 

Who?  participants and/ or lecturers e.g. A trainer/coach needed who coordinates the w.s., 
group of different professionals needed (who are 
affected by the topic of the working session) 

Where?  Location related needs? e.g. flexible room, with tables that can be sit around, 
chairs that can be moved, possibility of kick-off 
presentations, evaluation, summary.  

How? Ways of implementing the course, 
special needs regarding that 

E.g. warming up games, introduction, w.s. topic, basic 
rules of this type of course, multidisciplinary groups of 
professionals, work in separate groups then share the 
findings, concerns, barriers, etc. 

When? time-related aspects E.g. length of course, timeframe: 30 min intro and 
warming up, 30 minutes for the first working session, 
coffee break, 30 mins presentation of findings, 
concerns, discussion, 15 mins wrap-up ( 2 hours) 

Why? aims e.g. working out solutions for existing problems, 
practicing collaboration skills, group work  

There is a possibility of working with a representative for each profession.  

WORKSHOPS – COLLABORATION EXCERCISE EXAMPLE 
The aim of this session is to practice the collaboration between the professions and integrated design 
approach  

One practical example, that is needed to be solved, and different kind of professionals are needed.  

1. All different professions make a suggestion  independently (from the viewpoint of his/her 
profession and regarding NZEB concept) 

2. Discuss – modifications and elaboration of each suggestion involving all professions’ aspects 

3. Chose one, and elaborate it further together 

4. Evaluate the different  solutions – (SWOT analysis, or any other technique) 

Questions Examples 

What? Working session e.g. practical topic 

Who?  participants and/ or lecturers e.g. A trainer/coach needed who coordinates the w.s., 
group of different professionals needed (who are 
affected by the topic of the working session) 

Where?  Location related needs? e.g. flexible room, with tables that can be sit around, 
chairs that can be moved, possibility of kick-off 
presentations, evaluation, summary.  
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How? Ways of implementing the course, 
special needs regarding that 

E.g. warming up games, introduction, w.s. topic, basic 
rules of this type of course, multidisciplinary groups of 
professionals, work in separate groups then share the 
findings, concerns, barriers, etc. 

When? time-related aspects E.g. length of course, timeframe: 30 min intro and 
warming up, 30 minutes for the first working session, 
coffee break, 30 mins presentation of findings, 
concerns, discussion, 15 mins wrap-up ( 2 hours) 

Why? aims e.g. working out solutions for existing problems, 
practicing collaboration skills, group work  
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10. MONITORING AND EVALUATION 
The objective of this task is to have a full monitoring of the results of the action in terms of: 

- realization as well as the appropriateness of the training courses and supporting methods and means 
for the target groups, on the level national training programs 

- feedback from the professionals involved of the quality appropriateness of the training courses 

- feedback from the key actors involved (training providers directly involved in the project) 
concerning the quality and the impact of the trainings 

EXTERNAL MONITORING 
External monitoring of the Open Training Platform and the TtT programme 

INTERNAL MONITORING 
Internal monitoring of the national courses will be done in general terms by using questionnaires to assess 
the quality and usefulness of the courses. 

The results of this monitoring in the pilots will be used to get feedback to: 

- modify or improve the new model, and/or methods used in the pilots itself and  

- if necessary for the final material for the national courses and  

- further EU wide roll out and deployment after the project lifetime. 

ROLE 
The main objective of monitoring the activity of the program is: measuring the impact, qualitative and 
quantitative evaluation, finding ways to continuously develop the concept and the implementation, learn 
from the mistakes, and making progress 

TOOLS 
Questionnaire-s will be filled out by participants of the program, suggested content for the questionnaire, 
please find in annex 1. 

INDICATORS 
The main indicators used to evaluate the impact and quality, are the following: 

- number of participants 

- composition of participants (by profession) 

- existing educational level EQF and EHEA 

- participants´ working experience not related to NZEBs (years)  

- participants´ working experience related to NZEBs (years)  

- improvement in educational level EQF by skills 

- Previous participation of PROF / TRAC trainings 

- Other training participations 
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DOCUMENTARY PROOF 
 

In order to track the pilot actions, some documentary proof should be provided as follows: 

- List of channels for dissemination 

- Pictures 

- Scanned signed lists of attendees 

- Materials: presentations, tests, etc. 

- Scanned signed certificates of attendance 
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11. CERTIFICATION OR ACCREDITACION 
For completing the training (with all courses), an accomplishment should be given to the participants. 
Certification is one way, so their participation and development is accomplished.  

Certification or accreditation of the training should be done according to the national framework. 

CERTIFICATION FOR PARTICIPATING IN THE COURSES 
In order to make it possible to give a certification for completing the whole training, some kind of 
administration is required to see the participants on each course that is part of the trainings.  
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ANNEX 1. QUESTIONNAIRE QUALITY, FIELDS OF INTEREST 
The training activity you have just attended has benefited from funding by the Horizon 2020 programme for 
Prof/Trac project 

We hope you have been satisfied with the quality of the training provided and would be very grateful if you 
would take of your time and fill in the attached Evaluation Questionnaire. 

We suggest beneficiaries to collect participants' questionnaires at the end of the training activity and send all 
of them along with the final report.  

YOUR OPINION IS RELEVANT TO US 
It will provide us with valuable data, which we can help us provide and maintain a high-quality service, 
especially:   

- Adapt the training activities on offer to the specific needs of European professionals 

- Evaluate the impact of the training activities 

Your comments and suggestions are a very important tool for us to develop new formulas of continuous 
training in the context of a construction industry. 

CONFIDENTIALITY 
We understand that you may have concerns about providing your personal information. We would like to 
assure you that your personal information is kept strictly confidential and is not used outside of the Prof/Trac 
project under any condition. This information will be used only for survey quality control by the Prof/Trac 
project for evaluation purposes. 

Thank you for your cooperation! 
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PROF-TRAC TRAINING - EVALUATION QUESTIONNAIRE  
BASIC INFORMATION 
Name and Surname:  

Nationality:  

Company (if any):  

Position:   

City and country of residence:  

Tel/Fax:  

E-mail:  

Age:  

BACKGROUND 

HOW DID YOU FIND OUT ABOUT THIS TRAINING COURSE?  
 Word of mouth  

 Mailing  

 Ad in trades/newspapers 

 Meeting with the training organisers 

 Other, please state source…………………………..... 

HAVE YOU ATTENDED THE TRAINING WITH A PROJECT TO BE DEVELOPED?   
 Yes  Topic of your project (if applicable): ……………….. 

 No 

EVALUATION OF THE TRAINING: 

OVERALL RATING OF THE TRAINING COURSE:  
 Excellent    Good    Satisfactory    Unsatisfactory 

 Comments (optional): …………………………………………………. 

YOUR MOTIVATION FOR ATTENDING THIS TRAINING COURSE: (PLEASE TICK SEVERAL ANSWERS IF 

APPROPRIATE): 
 Development of knowledge and skills  

 Development of a specific project 

 Building a network of contacts 

 Improving your company’s performance 

 Finding a new job  

 Other, please specify:………………………… 
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HOW WELL WERE YOUR OBJECTIVES MET?  
 Completely   Well    Partly     Not very well    

Not at all 

TRAINING CONTENT 

RELEVANCE TO YOUR PRESENT JOB 
 Very relevant    Relevant    Of little relevance 

RELEVANCE TO GENERAL CAREER  DEVELOPMENT 
 Very relevant    Relevant    Of little relevance 

CONTENT COVERED 
 Too much    About right    Too little 

LEVEL OF CONTENT 
 Too advanced    About right    Too elementary 

LEVEL OF OTHER PARTICIPANTS 
 Too advanced    About right    Too elementary 

LENGTH OF EVENT 
 Too long    About right    Too short 

WHAT DID YOU THINK OF THE TRAINERS/TUTORS? IN PARTICULAR, HOW DID YOU RATE 

THE TRAINERS/TUTORS? 

KNOWLEDGE OF THE SUBJECT 
 Excellent    Good    Satisfactory    Unsatisfactory 

COMMUNICATION SKILLS  
 Excellent    Good    Satisfactory    Unsatisfactory 

RELATIONSHIP WITH THE GROUP 
 Excellent    Good   Satisfactory    Unsatisfactory 

WILLINGNESS TO HELP AND SUPPORT PARTICIPANTS 
 Excellent    Good    Satisfactory    Unsatisfactory 

COMMENTS (OPTIONAL) 
……………………………………………………………………….. 

WHAT DID YOU THINK OF THE WAY IN WHICH THE TRAINING WAS DELIVERED? IN 

PARTICULAR, HOW DID YOU RATE  

OVERALL ORGANISATION OF COURSE 
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 Excellent    Good    Satisfactory    Unsatisfactory 

AVAILABILITY OF TRAINING ORGANISERS 
 Excellent    Good    Satisfactory    Unsatisfactory 

BALANCE OF GROUP AND INDIVIDUAL WORK 
 Excellent    Good    Satisfactory    Unsatisfactory 

MIX OF THEORY AND PRACTICE  
 Excellent    Good    Satisfactory    Unsatisfactory 

HANDOUTS AND COURSE DOCUMENTATION 
 Excellent    Good    Satisfactory    Unsatisfactory 

TRAINING ROOM FACILITIES 
 Excellent    Good    Satisfactory    Unsatisfactory 

FOLLOW-UP AND TUTORING (IF ANY) 
 Excellent    Good    Satisfactory    Unsatisfactory 

COMPUTER FACILITIES (IF ANY) 
 Excellent    Good    Satisfactory    Unsatisfactory 

MULTIMEDIA INSTALLATIONS (IF ANY) 
 Excellent    Good    Satisfactory    Unsatisfactory 

TV AND VIDEO INSTALLATIONS (IF ANY) 
 Excellent    Good    Satisfactory    Unsatisfactory 

TRANSLATION/INTERPRETATION (IF ANY) 
 Excellent    Good    Satisfactory    Unsatisfactory 

PRODUCTION AND POST-PRODUCTION EQUIPMENT (IF ANY) 
 Excellent    Good    Satisfactory    Unsatisfactory 

COMMENTS (OPTIONAL):  
……………………………………………………………………….. 

WHICH ASPECTS OF THE TRAINING COURSE DO YOU THINK WERE/WILL BE MOST USEFUL 

TO YOU PERSONALLY?  

COURSE CONTENT 
 Very useful    Useful    not very useful   completely useless 
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CONTACTS WITH TRAINERS 
 Very useful    Useful    not very useful   completely useless 

CONTACTS WITH PARTICIPANTS 
 Very useful    Useful    not very useful   completely useless 

FOLLOW-UP CONSULTANCY  
 Very useful    Useful    not very useful   completely useless 

DID YOU RECEIVE ANY SCHOLARSHIP FOR ATTENDING THE COURSE? 
 No. 

 Yes I received a scholarship from the Training Organisation to cover following costs: 

 Participation fees  Amount: € ………… 

 Travel costs  Amount: € ………… 

 Subsistence costs  Amount: € ………… 

 Total    Amount : € …………      

 Yes I received a scholarship from another source (please, specify which one ………………………..) to 
cover following costs:  

 Participation fees  Amount: € ………… 

 Travel costs   Amount: € ………… 

 Subsistence costs  Amount: € ………… 

 Total    Amount: € …………      

DO YOU PLAN TO ATTEND OTHER PFOF/ TRAC TRAINING ACTIVITIES IN THE FUTURE? 
 Yes. Please specify which one……………………… 

 No. 

WOULD YOU RECOMMEND THIS TRAINING ACTIVITY/WORKSHOP TO OTHERS?   
 Yes.  

 No. 

WHAT OTHER COMMENTS DO YOU HAVE ON ANY ASPECTS OF THIS COURSE? 
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ANNEX 2. TEMPLATES OF COURSE 
 

COURSE  TITLE  

COUNTRY  

COURSE LEADER 

PROFILE 
RECOMMENDED 

 

TARGET GROUP  

ENTRY 
QUALIFICATION
S 

 

OBJECTIVE(S)  

CONTENTS  

EXPECTED 
OUTCOME 

 

TRAINING 
METHODS 

(RECOMENDED) 

 

REQUIRED 
READING 

 

SUGGESTED 
READING 

 

EQUIPMENT 
REQUIRED  

 

REQUIRED 
PREPARATION 

 

TRAINER(S)/ 
LECTURER(S) 

PROFILES 
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VENUE 

 

DATE 

 

INTERDISCIPLIN
ARY APPROACH  

MANAGEMENT 
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ANNEX 3. TEMPLATE FOR THE CERTIFICATION 
For participating in the trainings a sample Certificate of Attendance is provided: This sample is an 
illustration only, and the wording will reflect the course and dates. The fields marked in blue should be 
modified. 

 
(logo of the organisation)

 

This is to certify that 

 

(Name Surname) 
Attended a course organised by  

(Organisation) 

In the framework of  

PROF/TRAC project 

On  

(Specialty trained) 

During the period 

(day Month – day Month year) 

 

(Stamp of the entity and signature of the responsible) 

( Position of the person signing) 
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ANNEX 4. INDICATORS AND DOCUMENTARY PROOF 
INDICATORS 

Number of participants  

Composition of participants (by profession)  

Existing educational level EQF and EHEA  

Participants´ working experience not related to NZEBs (years)   

Participants´ working experience related to NZEBs (years)   

Improvement in educational level EQF by skills  

Previous participation of PROF / TRAC trainings  

Other training participations  

DOCUMENTARY PROOF 

List of channels for dissemination  

Pictures  

Scanned signed lists of attendees  

Materials: presentations, tests, etc.  

Scanned signed certificates of attendance  
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